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VCE Subjects at Buckley Park College 
 

STUDY 

Offered in 
2024 Unit 
1&2 
(YEAR 11) 

Offered in 
2024 Unit 
3&4 
(YEAR 12)  

 

SUBJECT ADVISORS: 

Generally students would choose subjects as a sequence of units 1, 2, 3 and 4. However, students may move into most subjects at 
units 1, 2 or 3. Additional VCE Studies information is available on the Victorian Curriculum and Assessment Authority (VCAA)  website  

VCE STUDY DESIGN 

Accounting YES YES Lachlan Grant 

Art Making and Exhibiting YES YES Denise Truscott 

Biology YES YES Simon Polidori 

Business Management YES YES Lachlan Grant 

Chemistry YES YES David Hoke 

Computing (Year 11) YES  Emily Norris 

Drama YES  Margie Bainbridge 

Economics YES YES Peter Mossemenear 

English YES YES Kate Turpin 

English (EAL) YES YES James Stevens regarding eligibility 

Food Technology YES YES Lisa Eltham 

Health and Human Development YES YES Brent Taylor or Amy McKenzie 

Modern History YES  Lisa Vargas 

History Revolutions  YES Lisa Vargas 

Languages– German YES YES Simon Ashby 

Languages– Japanese YES YES Jessica Suh, Keiko Armytage & Candice De La 
Motte 

Legal Studies YES YES Vicki Hamsitzis or Zaf Ograk 

Literature YES  Kate Turpin 

Mathematics General YES YES Olga Polovic-Lazovic  

Mathematics Methods YES YES Olga Polovic-Lazovic  

Mathematics Specialist YES YES Olga Polovic-Lazovic  

Media YES  Margie Bainbridge, 

Music Contemporary/Repertoire Performance/
Inquiry Unit 3&4 

 YES Carlos Gomez 

Music Unit 1 & 2 YES  Carlos Gomez 

Physical Education YES YES Joanne McRae 

Physics YES YES Olga Polovic-Lazovic 

Psychology YES YES Matthew Majewski or Sarah Chrystiuk 

Visual Communication Design YES YES Sally Packham 

Vocational Education Training (VET) and          
Extension Program in the VCE 

YES YES Andrea Medic, Careers & VCE VM Leader 
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Unit 1: Role of accounƟng in business 

This unit explores the establishment of a business and the role of accounƟng in the determinaƟon of business success or 

failure. It will look at the importance of accounƟng informaƟon to stakeholders. Students will analyse, interpret and evalu-

ate the performance of the business using financial and non-financial informaƟon. They use these evaluaƟons to make 

recommendaƟons regarding the suitability of a business as an investment. Students will record financial data and prepare 

reports for service businesses owned by sole proprietors.  

Unit 2: AccounƟng and decision‐making for a trading business  

In this unit students develop their knowledge of the accounƟng process for sole proprietors operaƟng a trading business, 

with a focus on inventory, accounts receivable, accounts payable and non-current assets. Students use manual processes 

and ICT, including spreadsheets, to prepare historical and budgeted accounƟng reports. Students will analyse and evaluate 

the performance of the business relaƟng to inventory, accounts receivable, accounts payable and non-current assets. 

They will use relevant financial and other informaƟon to predict, budget and compare the potenƟal effects of alternaƟve 

strategies on the performance of the business. 

Unit 3: Financial accounƟng for a trading business  

This unit focuses on financial accounƟng for a trading business owned by a sole proprietor. Students use the double entry 

system of recording financial data and prepare reports using the accrual basis of accounƟng and the perpetual method of 

inventory recording. Students will develop their understanding of the accounƟng processes for recording and reporƟng 

and consider the effect of decisions made on the performance of the business. They will interpret reports and informaƟon 

presented in a variety of formats and suggest strategies to the owner to improve the performance of the business. 

Unit 4: Recording, reporƟng, budgeƟng and decision‐making 

Students will further develop their understanding of accounƟng for a trading business owned by a sole proprietor and the 

role of accounƟng as an informaƟon system. Students will conƟnue to use the double entry system of recording financial 

data, and prepare reports using the accrual basis of accounƟng and the perpetual method of inventory recording. Both 

manual methods and ICT will be used to record and report. Students will extend their understanding of the recording and 

reporƟng process with the inclusion of balance day adjustments and alternaƟve depreciaƟon methods. They will invesƟ-

gate both the role and importance of budgeƟng in decision-making for a business, then analyse and interpret accounƟng 

reports and graphical representaƟons to evaluate the performance of a business.  

 

 

 

Accounting 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 

Unit 3 and 4 assessment coursework breakdown 
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ART MAKING AND EXHIBITING conƟnue overleaf 

 Art Making and Exhibiting 

 

Unit 1: Explore, expand and invesƟgate 

 

In unit 1 students explore and expand their knowledge and understanding of the characterisƟcs of materials, techniques 

and processes in a range of art forms. They explore the historical development of specific art forms and invesƟgate how 

the characterisƟcs, properƟes and use of materials and techniques have changed over Ɵme. Students explore the different 

ways arƟsts use materials, techniques and processes. Their exploraƟon and experimentaƟon is documented in both visual 

and wriƩen form in a Visual Arts journal.  

 Students explore the characterisƟcs and properƟes of materials and demonstrate how they can be manipulated to 

develop subject maƩer and represent ideas in art making.  

 Students make and present at least one finished artwork and document their art making in a Visual Arts journal.  

 Students research Australian arƟsts and present informaƟon about them in a format appropriate for a proposed 

exhibiƟon.  

 

Unit 2: Understand, develop and resolve 

 

 In unit 2 students research how artworks are made by invesƟgaƟng how arƟsts use aestheƟc qualiƟes to represent ideas in 

artworks. Students understand how artworks are displayed to audiences to communicate meaning. Students respond to a 

set theme and progressively develop their own ideas. Students develop their ideas using materials, techniques and pro-

cesses, and art elements and art principles. They consolidate these ideas to plan and make finished artworks, reflecƟng on 

their knowledge and understanding of the aestheƟc qualiƟes of artworks. Students begin to understand the various roles in 

galleries and how exhibiƟons are planned and designed and how spaces are organised for exhibiƟons. Students engage 

with exhibiƟons in galleries.  

  Students select a range of artworks from an exhibiƟon and other sources to design their own themaƟc exhibiƟon.  

 Students explore and progressively document the use of art elements, art principles and aestheƟc qualiƟes to make 

experimental artworks in response to a selected theme.  

 Students progressively document art making to develop and resolve subject maƩer and ideas in at least one           

finished artwork.  

 

Unit 3: Collect, extend and connect  

In unit 3 students use art making using materials, techniques and processes. They explore contexts, subject maƩer and 

ideas to develop artworks in imaginaƟve and creaƟve ways. They also invesƟgate how arƟsts use visual language to        

represent ideas and meaning in artworks.  

Using a visual Arts journal students record their research of arƟsts, artworks and collected ideas and also document the 

iteraƟve and interrelated aspects of art making to connect the inspiraƟons and influences they have researched. From the 

ideas documented in their Visual Arts journal, students plan and develop artworks.  



 5 

 Art Making and Exhibiting 
(cont’d) 

Students receive feedback on the progress of their art making to develop and extend their ideas. Students present a          

criƟque of their artworks to their peer group. AŌer the criƟque students evaluate their work and revise, refine and resolve 

their artworks.  

Students will visit a minimum of two exhibiƟons. Students research the exhibiƟon of artworks in these exhibiƟon spaces 

and the role a curator has in planning and wriƟng informaƟon about an exhibiƟon.  

 Students collect informaƟon from arƟsts and artworks in specific art forms to develop subject maƩer and ideas in 

their own art making.  

 Students make artworks in specific art forms, prepare and present a criƟque, and reflect on feedback.  

 Students research and plan an exhibiƟon of the artworks of three arƟsts.  

 

Unit 4: Consolidate, present and conserve 

In Unit 4 students make connecƟons to the artworks they have made in Unit 3, extending their ideas and art making to 

further refine and resolve artworks in specific art forms. Students demonstrate the development of technical skills in a spe-

cific art form as well as their refinement and resoluƟon of subject maƩer, ideas, visual language, aestheƟc qualiƟes and 

style in a Visual Arts journal. Students also reflect on their selected finished artworks and evaluate the materials, tech-

niques and processes used to make them. AcƟng on their criƟque from Unit 3, students further develop their ideas and 

broaden their thinking to make new artworks.  

Students organise the presentaƟon of their finished artworks including the display, the lighƟng and any other                   

consideraƟons. Students also present a criƟque of their artworks and receive and reflect on feedback.  

Students conƟnue to engage with exhibiƟons and galleries and review the methods used and consideraƟons involved in the 

presentaƟon, conservaƟon and care of artworks, including the conservaƟon and care of their own artworks. Students visit 

or view a minimum of two different exhibiƟons during the current year of study to provide a source of inspiraƟon and    

influence for the artworks they make. Students document the invesƟgaƟon and review of artworks and exhibiƟons in their 

Visual Arts journal.  

 Students refine and resolve at least one finished artwork in a specific art form and document the materials, tech-

niques and processes used in art making.  

 Students plan and display at least one finished artwork in a specific art form, and present a criƟque.  

 Students understand the presentaƟon, conservaƟon and care of artworks, including the conservaƟon and care of 

their own artworks.  

 

Unit 4 school assessed coursework 5% 

Unit 4 school assessment task 30% 

End of the year exam 30% 

Unit 3 school assessed task 30% 

Unit 3 school assessed coursework 5% 

 

Unit 3 and 4 assessment coursework breakdown  
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Biology 

Unit 1: How do living things stay alive? 

This unit focuses on three areas of study: 

How do organisms funcƟon? This area invesƟgates and explains how cellular structures and systems funcƟon to sustain 

life. It includes cell structure and funcƟon, movement of substances in and out of cells and how individual organisms 

obtain nutrients for survival. 

How do living systems sustain life? This area looks at how various adaptaƟons enhance the survival of an individual  

organism. It invesƟgates the relaƟonships between organisms that form a living community and their habitat, the      

importance of biodiversity, and analyses the impacts of factors that affect populaƟon growth and survival. 

PracƟcal invesƟgaƟon – this area looks at designing and undertaking an invesƟgaƟon related to the survival of an     

organism or species, and drawing conclusions based on evidence from collected data. 

Unit 2: How is conƟnuity of life maintained? 

This unit focuses on three areas of study; 

How does reproducƟon maintain the conƟnuity of life? This area looks at the advantages and disadvantages of asexual 

and sexual reproducƟon. It explains how changes within the cell cycle may have an impact on cellular or Ɵssue system 

funcƟon and idenƟfies the role of stem cells in cell growth and cell differenƟaƟon. 

How is inheritance explained? This area looks at geneƟcs in describing paƩerns of inheritance, analysis of pedigree 

charts, predicƟng outcomes of geneƟc crosses and idenƟfying the implicaƟons of the use of geneƟc screening and    

decision making in relaƟon to inheritance. 

InvesƟgaƟon of an issue – this area looks at applying and extending the knowledge and skills developed to invesƟgate 

an issue involving reproducƟon and/or inheritance. 

Unit 3: How do cells maintain life? 

This unit focuses on two areas of study: 

How cellular processes work? The dynamic nature of the cell in terms of key cellular processes including plasma mem-

branes, Nucleic acids and proteins, gene structure, regulaƟon of biochemical pathways, photosynthesis and cellular 

respiraƟon, and analyse factors that affect the rate of biochemical reacƟons. 

How cells communicate? Apply a sƟmulus-response model to explain how cells communicate with each other, outline 

human responses to invading pathogens, disƟnguish between the different ways that immunity may be acquired, and 

explain how malfuncƟons of the immune system cause disease. 

 

Biology conƟnued overleaf 
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Biology (cont’d) 

Unit 4: How does life change and respond to challenges over Ɵme? 

This unit focuses on three areas of study: 

How species are related? Analyse evidence for evoluƟonary change, including changes in the geneƟc makeup of a     

populaƟon and changes in biodiversity over Ɵme. Explain how relatedness between species is determined, and        

elaborate on the consequences of biological change in human evoluƟon. 

How humans impact on biological processes? Describe how tools and techniques can be used to manipulate DNA,    

explain how biological knowledge is applied to biotechnical applicaƟons, and analyse the interrelaƟonship between 

scienƟfic knowledge and its applicaƟons in society. 

PracƟcal InvesƟgaƟon; A student-designed or adapted invesƟgaƟon related to cellular processes and/or biological 

change and conƟnuity over Ɵme is undertaken in either Unit 3 or Unit 4, or across both Units 3 and 4. The invesƟgaƟon 

is to relate to knowledge and skills developed across Units 3 and 4 and may be undertaken by the student through   

laboratory work and/or fieldwork. On the compleƟon of this unit the student should be able to design and undertake 

an invesƟgaƟon related to cellular processes and/or biological change and conƟnuity over Ɵme, and present           

methodologies, findings and conclusions in a scienƟfic poster. 

 

 

 

 

 

 

 

 

 

 

 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 

Unit 3 and 4 assessment coursework breakdown 
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Business Management 

Unit 1: Planning a business 

Businesses of all sizes are major contributors to the economic and social wellbeing of a naƟon. Therefore how            

businesses are formed and the fostering of condiƟons under which new business ideas can emerge are vital for a na-

Ɵon’s wellbeing. Taking a business idea and planning how to make it a reality are the cornerstones of economic and 

social development. In this unit students explore the factors affecƟng business ideas and the internal and external    

environ-ments within which businesses operate, and the effect of these on planning a business. They also consider the 

importance of the business sector to the naƟonal economy and social wellbeing.  

Unit 2: Establishing a business  

This unit focuses on the establishment phase of a business’s life. Establishing a business involves complying with legal 

requirements as well as making decisions about how best to establish a system of financial record keeping, staff the 

business and establish a customer base. In this unit students examine the legal requirements that must be saƟsfied to 

establish a business. They invesƟgate the essenƟal features of effecƟve markeƟng and consider the best way to meet 

the needs of the business in terms of staffing and financial record keeping. Students analyse various management    

pracƟces in this area by applying this knowledge to contemporary business case studies from the past four years.  

Unit 3: Managing a business  

In this unit students explore the key processes and consideraƟons for managing a business efficiently and effecƟvely to 

achieve business objecƟves. Students examine different types of businesses and their respecƟve objecƟves and stake-

holders. They invesƟgate strategies to manage both staff and business operaƟons to meet objecƟves, and develop an 

understanding of the complexity and challenge of managing businesses. Students compare theoreƟcal perspecƟves 

with current pracƟce through the use of contemporary Australian and global business case studies from the past four 

years.  

Unit 4: Transforming a business  

Businesses are under constant pressure to adapt and change to meet their objecƟves. In this unit students consider the 

importance of reviewing key performance indicators to determine current performance and the strategic management 

necessary to posiƟon a business for the future. Students study a theoreƟcal model to undertake change, and consider a 

variety of strategies to manage change in the most efficient and effecƟve way to improve business performance. They 

invesƟgate the importance of leadership in change management. Using one or more contemporary business case stud-

ies from the past four years, students evaluate business pracƟce against theory.  

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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Chemistry 

It is strongly recommended that Chemistry units 1 and 2 be taken as a sequence. 

 
Unit 1: How can the diversity of materials be explained? 
 
The development and use of materials for specific purposes is an important human endeavour. In this unit students 

invesƟgate the chemical structures and properƟes of a range of materials, including covalent compounds, metals, ionic 

compounds and polymers. They are introduced to ways that chemical quanƟƟes are measured. They consider how 

manufacturing innovaƟons lead to more sustainable products being produced for society through the use of renewable 

raw materials and a transiƟon from a linear economy towards a circular economy. 

 

Unit 2: How do chemical reacƟons shape the natural world? 

Society is dependent on the work of chemists to analyse the materials and products in everyday use. In this unit       

students analyse and compare different substances dissolved in water and the gases that may be produced in chemical 

reacƟons. They explore applicaƟons of acid-base and redox reacƟons in society. 

 

Unit 3: How can design and innovaƟon help to opƟmise chemical processes? 

The global demand for energy and materials is increasing with world populaƟon growth. In this unit students             

invesƟgate the chemical producƟon of energy and materials. They explore how innovaƟon, design and sustainability 

principles and concepts can be applied to produce energy and materials while minimising possible harmful effects of 

producƟon on human health and the environment. 

 

Unit 4: How are carbon‐based compounds designed for purpose? 

Carbon is the basis not only of the structure of living Ɵssues but is also found in fuels, foods, medicines, polymers and 

many other materials that we use in everyday life. In this unit students invesƟgate the structures and reacƟons of    

carbon-based organic compounds, including considering how green chemistry principles are applied in the producƟon 

of syntheƟc organic compounds. They study the metabolism of food and the acƟon of medicines in the body. They   

explore how laboratory analysis and various instrumentaƟon techniques can be applied to analyse organic compounds 

in order to idenƟfy them and to ensure product purity. 

 

 

Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 30% 

End of year exam 50% 

Unit 3 and 4 assessment coursework breakdown 
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COMPUTING conƟnued overleaf 

Applied Computing 

Structure 
 
The study is made up of six units: 
 
Unit 1: Applied CompuƟng 
Unit 2: Applied CompuƟng 
Units 3 and 4: Data analyƟcs  
 
 
NB. students may elect to undertake one or both of these Units 3 and 4 sequences. 
 

Unit 1: Applied CompuƟng 

In this unit students are introduced to the stages of the problem-solving methodology. Students focus on how data can 

be used within soŌware tools such as databases and spreadsheets to create data visualisaƟons, and the use of           

programming languages to develop working soŌware soluƟons. In Area of Study 1, as an introducƟon to data analyƟcs, 

students respond to a teacher-provided analysis of requirements and designs to idenƟfy and collect data in order to 

present their findings as data visualisaƟons. They present work that includes database, spreadsheet and data visualisa-

Ɵons soluƟons. In Area of Study 2 students select and use a programming language to create a working soŌware      

soluƟon. Students prepare, document and monitor project plans and engage in all stages of the problem-solving    

methodology. 

Unit 2: Applied CompuƟng 

In this unit students focus on developing innovaƟve soluƟons to needs or opportuniƟes that they have idenƟfied, and 

propose strategies for reducing security risks to data and informaƟon in a networked environment. 

In Area of Study 1 students work collaboraƟvely and select a topic for further study to create an innovaƟve soluƟon in 

an area of interest. The innovaƟve soluƟon can be presented as a proof of concept, a prototype or a product. Students 

engage in all areas of the problem-solving methodology. In Area of Study 2, as an introducƟon to cybersecurity,         

students invesƟgate networks and the threats, vulnerabiliƟes and risks to data and informaƟon. They propose strate-

gies to protect the data accessed using a network. 
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Drama 

Unit 1: Introducing performance styles 

In this unit students study three or more performance styles from a range of social, historical and cultural contexts. They examine drama 

tradiƟons of ritual and storytelling to devise performances that go beyond re-creaƟon and/or representaƟon of real life as it is lived. This 

unit focuses on creaƟng, presenƟng and analysing a devised solo and/or ensemble performance that includes real or imagined charac-

ters and is based on sƟmulus material that reflects personal, cultural and/or community experiences and stories. This unit also involves 

analysis of a student’s own performance work and a work by professional drama performers. Students apply play-making techniques to 

shape and give meaning to their performance. They document the processes they use as they explore a range of sƟmulus material, and 

experiment with producƟon areas, dramaƟc elements, convenƟons and performance styles. In this unit the terms character, perfor-

mance, story and style may be understood as one or more characters, performances, stories or styles. 

Unit 2 : Australian idenƟty 

In this unit students study aspects of Australian idenƟty evident in contemporary drama pracƟce. This may also involve exploring the 

work of selected drama pracƟƟoners and associated performance styles. This unit focuses on the use and documentaƟon of the process-

es involved in construcƟng a devised solo or ensemble performance. Students create, present and analyse a performance based on a 

person, an event, an issue, a place, an artwork, a text and/or an icon from a contemporary or historical Australian context. In creaƟng 

the performance, students use sƟmulus material that allows them to explore an aspect or aspects of Australian idenƟty. They examine 

selected performance styles and explore the associated convenƟons. Students further develop their knowledge of the convenƟons of 

transformaƟon of character, Ɵme and place, the applicaƟon of symbol, and how these convenƟons may be manipulated to create mean-

ing in performance and the use of dramaƟc elements and producƟon areas. Students analyse their own performance work as well as 

undertaking an analysis of a performance of an Australian work, where possible, by professional actors.  

Unit 3: Devised ensemble performance 

In this unit students explore the work of drama pracƟƟoners and draw on contemporary pracƟce as they devise ensemble performance 

work. Students explore performance styles and associated convenƟons from a diverse range of contemporary and/or tradiƟonal con-

texts. They work collaboraƟvely to devise, develop and present an ensemble performance. Students create work that reflects a specific 

performance style or one that draws on mulƟple performance styles and is therefore eclecƟc in nature. They use play-making techniques 

to extract dramaƟc potenƟal from sƟmulus material, then apply and manipulate convenƟons, dramaƟc elements, expressive skills, per-

formance skills and producƟon areas. Students devise and shape their work to communicate meaning or to have a specific impact on 

their audience. In addiƟon, students document and evaluate stages involved in the creaƟon, development and presentaƟon of the en-

semble performance. Students analyse and evaluate a professional drama performance selected from the prescribed VCE Drama Unit 3 

Playlist published annually on the VCAA website. In this unit the terms character, performances, stories or styles. 

Unit 4: Devised solo performance 

This unit focuses on the development and the presentaƟon of devised solo performances. Students explore contemporary pracƟce and 

works that are eclecƟc in nature; that is, they draw on a range of performance styles and associated convenƟons from a diverse range of 

contemporary and tradiƟonal contexts. Students develop skills in extracƟng dramaƟc potenƟal from sƟmulus material and use play-

making techniques to develop and present a short solo performance. They experiment with applicaƟon of symbol and transformaƟon of 

character, Ɵme and place. They apply convenƟons, dramaƟc elements, expressive skills, performance skills and performance styles to 

shape and give meaning to their work. Students further develop and refine these skills as they create a performance in response to a 

prescribed structure. They consider the use of producƟon areas to enhance their performance and the applicaƟon of symbol and trans-

formaƟons. Students document and evaluate the stages involved in the creaƟon, development and presentaƟon of their solo perfor-

mance. Students are encouraged to aƩend performances that incorporate a range of performance styles to support their work  in this 

unit. 

Unit 3 school assessed coursework 30% 

Unit 4 school assessed coursework 10% 

End of year performance exam 35% 

End of year wriƩen exam 25% 

Unit 3 and 4 assessment coursework breakdown 
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ECONOMICS CONTINUED OVERLEAF 

Economics 

 

Unit 1: Economic Decision Making  

Economics is a dynamic and constantly evolving field of social science, which looks at the way humans behave and the    

decisions made to meet the needs and wants of society. Students explore their role in the economy, how they interact with 

businesses, and the role of the government in the economy. Students examine basic economic models where consumers 

and businesses engage in mutually beneficial transacƟons, and invesƟgate the moƟvaƟons behind both consumer and   

business behaviour. They examine how individuals might respond to incenƟves.  

The examinaƟon of one or more markets, help gain insight into the factors that may affect the way resources are allocated 

in an economy and how market power can affect efficiency and living standards.  

Students consider the insights of behavioural economics and how those insights contrast with the tradiƟonal model of    

consumer behaviour. They invesƟgate at least one behavioural economics experiment, and analyse how the theories and 

observaƟons of behavioural economics have been used by government in planning and implemenƟng policy, and by     

businesses in managing their relaƟonships with consumers.  

Unit 2: Economic Issues and Living Standards  

A core principle of economics is maximising the living standards of society. This is done through economic decisions that 

opƟmise the use of resources to produce goods and services that saƟsfy human needs and wants. Students consider the 

link between economic acƟvity and economic growth and invesƟgate the importance of economic growth in raising living 

standards. They evaluate the benefits and costs of conƟnued economic growth and consider the extent to which our        

current measurements of living standards are adequate.  

Economics provides useful tools for invesƟgaƟng contemporary issues that inspire debate and wide differences in opinion. 

Students undertake an applied economic analysis of two contemporary economics issues from a local, naƟonal and        

internaƟonal perspecƟve. They use the tools of data collecƟon, analysis, synthesis and evaluaƟon to examine the issue 

through an economics lens. They do this through invesƟgaƟon of the economic factors influencing the issue and via exami-

naƟon of its economic importance at a local, naƟonal and internaƟonal level. Students consider the perspecƟves of rele-

vant economic agents and evaluate the validity and effecƟveness of individual and collecƟve responses to the issue.  
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Economics (cont’d) 

 

Unit 3: Australia’s Living Standards  

The Australian economy is constantly evolving. The main instrument for allocaƟng resources is the market, but government 

also plays a significant role in resource allocaƟon. In this unit students invesƟgate the role of the market in allocaƟng re-

sources and examine the factors that affect the price and quanƟty traded for a range of goods and services. Students     

develop an understanding of the key measures of efficiency and how market systems might result in efficient outcomes. 

Stu-dents consider contemporary issues to explain the need for government intervenƟon in markets and why markets 

might fail to maximise society’s living standards.  

Students develop an understanding of the macroeconomy. They invesƟgate the factors that affect the level of aggregate 

demand and aggregate supply in the economy and apply theories to explain how changes in these variables might affect 

achievement of domesƟc macroeconomic goals and living standards. Students assess the extent to which the Australian 

economy has achieved these macroeconomic goals during the past two years.  

Australia’s living standards depend, in part, on strong economic relaƟonships with its major trading partners. Students         

invesƟgate the importance of internaƟonal economic relaƟonships and the effect of these on Australian living standards. 

Students analyse how internaƟonal transacƟons are recorded, and examine how economic factors might affect the value of 

the exchange rate, the terms of trade and Australia’s internaƟonal compeƟƟveness. Students also analyse how changes in 

the value of the exchange rate, the terms of trade and internaƟonal compeƟƟveness affect the domesƟc macroeconomic 

goals.  

Unit 4: Managing the Economy  

The ability of the Australian economy to achieve its domesƟc macroeconomic goals has a significant effect on living stand-

ards in Australia. Policymakers, including the Australian Government and the Reserve Bank of Australia (RBA), can uƟlise a 

wide range of policy instruments to affect these goals and to affect living standards.  

This unit focuses on the role of aggregate demand policies in stabilising the business cycle to achieve the domesƟc macroe-

conomic goals. Students develop an understanding of how the Australian Government can alter the composiƟon of budget-

ary outlays and receipts to directly and indirectly affect the level of aggregate demand, the achievement of domesƟc mac-

roeconomic goals and living standards.  

Students also examine the role of the RBA with a focus on its responsibility to conduct monetary policy. Stu-dents consider 

how the tools of monetary policy can affect interest rates, the transmission mechanism of monetary policy to the economy 

and how this contributes towards the achievement of the domesƟc macroeconomic goals and living standards.  

Expanding the producƟve capacity of the economy and improving Australia’s internaƟonal compeƟƟveness is criƟcal to 

ensuring that economic growth, low inflaƟon and employment opportuniƟes can be maintained both now and into the 

future. Students consider how the Australian Government uƟlises selected aggregate supply policies to pursue the achieve-

ment of the domesƟc macroeconomic goals and living standards over the long term.  

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 

Unit 3 and 4 assessment coursework breakdown 
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English & English as an Additional 

Language 

This study aims to develop competence in the understanding and use of English for a variety of purposes including higher 

educaƟon and training, post-school employment and parƟcipaƟon in a democraƟc society. It emphasises the integraƟon 

of reading, wriƟng, speaking, listening and thinking. It values student diversity and encourages learning where students 

take responsibility for their language skills development and thus grow in confidence and understanding. 

Unit 1  

In this unit, students engage in reading and viewing texts with a focus on personal connecƟons with the narraƟve.        

AddiƟonally, students will read and engage imaginaƟvely and criƟcally with mentor texts that model effecƟve wriƟng, 

developing an understanding of the diverse ways that vocabulary, text structures, language features and ideas can       

interweave to craŌ compelling texts.   

Unit 2 

In this unit, students develop their reading and viewing skills, including deepening their capacity for inferenƟal reading 

and viewing, to further open possible meanings in a text, and to extend their wriƟng in response to text. They analyse 

arguments presented and the use of persuasive language in texts and create their own texts intended to posiƟon          

audiences.   

Unit 3 

In this unit students apply reading and viewing strategies to criƟcally engage with texts. They read and engage Imagina-

Ɵvely and criƟcally with mentor texts. These will inspire their own process. EAL students will in addiƟon analyse and      

respond to aural texts. 

Unit 4 

In this unit students further sharpen their skills of reading and viewing texts. Students analyse argument and language, 

and visual texts. They create an oral presentaƟon intended to posiƟon audiences about an issue currently debated in the 

media. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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Food Studies 

New Study Design ‐ Not a folio subject 

Unit 1: Food Origins.  

This unit focuses on food from historical and cultural perspecƟves. Students invesƟgate the origins and roles of food through Ɵme and 

across the world. Students consider the origins and significance of food through inquiry into parƟcular food-producing regions of the 

world. They look at Australian indigenous food prior to European seƩlement and how food paƩerns have changed since, parƟcularly 

through the influence of food producƟon, processing and manufacturing industries and immigraƟon. Students invesƟgate cuisines that 

are part of Australia’s culinary idenƟty today and reflect on the concept of an Australian cuisine. They consider the influence of technolo-

gy and globalisaƟon on food paƩerns. Throughout this unit students complete topical and contemporary pracƟcal tasks to enhance, 

demonstrate and share their learning with others. 

Unit 2: Food Makers. 

In this unit students invesƟgate food systems in contemporary Australia. Students gain insight into the significance of food industries to 

the Australian economy and invesƟgate the capacity of industry to provide safe, high-quality food that meets the needs of consumers. 

Students use pracƟcal skills and knowledge to produce foods and consider a range of evaluaƟon measures to compare their foods to 

commercial products. They consider the effecƟve provision and preparaƟon of food in the home, and analyse the benefits and challeng-

es of developing and using pracƟcal food skills in daily life. In demonstraƟng their pracƟcal skills, students design new food products and 

adapt recipes to suit parƟcular needs and circumstances. They consider the possible extension of their role as small-scale food producers 

by exploring potenƟal entrepreneurial opportuniƟes. 

Unit 3: Food in daily life  

This unit invesƟgates the many roles and everyday influences of food and eaƟng paƩerns of Australians. Students invesƟgate the physiol-

ogy of eaƟng and appreciaƟng food, and the microbiology of digesƟon. They also invesƟgate the funcƟonal properƟes of food and the 

changes that occur during food preparaƟon and cooking. They analyse the scienƟfic raƟonale behind the Australian Dietary Guidelines 

and the Australian Guide to Healthy EaƟng and develop their understanding of diverse nutrient requirements. The pracƟcal component 

of this unit enables students to understand food science terminology and to apply specific techniques to the producƟon of everyday food 

that facilitates the establishment of nutriƟous and sustainable meal paƩerns. 

Unit 4: Food issues, challenges and futures  

In this unit students examine debates about global and Australian food systems focusing on issues about the environment, ecology, eth-

ics, farming pracƟces, the development and applicaƟon of technologies, and the challenges of food security, food safety, food wastage, 

and the use and management of water and land. The students will respond to food informaƟon and misinformaƟon and the develop-

ment of food knowledge, skills and habits to empower consumers to make discerning food choices. Students consider how to assess 

informaƟon and draw evidence-based conclusions. They apply this methodology to navigate contemporary food fads, trends and diets. 

They pracƟse and improve their food selecƟon skills by interpreƟng food labels and analysing the markeƟng terms used on food packag-

ing. The pracƟcal component of this unit provides students with opportuniƟes to apply their responses to environmental and ethical 

food issues, and to extend their food producƟon repertoire reflecƟng the Australian Dietary Guidelines and the Australian Guide to 

Healthy EaƟng. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 30% 

Unit 4 school assessed coursework 30% 

End of year exam 40% 
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Health & Human Development 

Unit 1: Understanding health and wellbeing  

This unit looks at health and wellbeing as a concept with varied and evolving perspecƟves and definiƟons. It takes the view that health 

and wellbeing are subject to a wide range of contexts and interpretaƟons, with different meanings for different people. As a foundaƟon 

to the understanding of health, students should invesƟgate the World Health OrganizaƟon’s (WHO) definiƟon and also explore other 

interpretaƟons. Wellbeing is a complex combinaƟon of all dimensions of health, characterised by an equilibrium in which the individual 

feels happy, healthy, capable and engaged. Students idenƟfy personal perspecƟves and prioriƟes relaƟng to health and wellbeing, and 

enquire into factors that influence health aƫtudes, beliefs and pracƟces, including among Aboriginal and Torres Strait Islanders. Stu-

dents look at mulƟple dimensions of health and wellbeing, the complex interplay of influences on health and wellbeing and the indica-

tors used to measure and evaluate health status.  

Unit 2: Managing health and development  

This unit invesƟgates transiƟons in health and wellbeing, and development, from lifespan and societal perspecƟves. Students look at 

changes and expectaƟons that are part of the progression from youth to adulthood. This unit promotes the applicaƟon of health literacy 

skills through an examinaƟon of adulthood as a Ɵme of increasing independence and responsibility, involving the establishment of long-

term relaƟonships, possible consideraƟons of parenthood and management of health-related milestones and changes. Students enquire 

into the Australian healthcare system and extend their capacity to access and analyse health informaƟon. They invesƟgate the challenges 

and opportuniƟes presented by digital media and health technologies, and consider issues surrounding the use of health data and access 

to quality health care. 

Unit 3: Australia’s health in a globalised world  

This unit looks at health, wellbeing and illness as mulƟdimensional, dynamic and subject to different interpretaƟons and contexts.     

Students begin to explore health and wellbeing as a global concept and to take a broader approach to inquiry. As they consider the bene-

fits o f opƟmal h health a and w wellbeing and its importance as an individual and a collecƟve resource, their thinking extends to health 

as a universal right. Students look at the fundamental condiƟons required for health improvement, as stated by the World Health Organi-

zaƟon (WHO). They use this knowledge as background to their analysis and evaluaƟon of variaƟons in the health status of Australians. 

Area of Study 2 focuses on health promoƟon and improvements in populaƟon health over Ɵme. Students look at various public health 

approaches and the interdependence of different models as they research health improvements and evaluate successful programs. 

While the emphasis is on the Australian health system, the progression of change in public health approaches should be seen within a 

global context. 

Unit 4: Health and human development in a global context  

This unit examines health and wellbeing, and human development in a global context. Students use data to invesƟgate health status and 

burden of disease in different countries, exploring factors that contribute to health inequaliƟes between and within countries, including 

the physical, social and economic condiƟons in which people live. Students build their understanding of health in a global context 

through examining changes in burden of disease over Ɵme and studying the key concepts of sustainability and human development. 

They consider the health implicaƟons of increased globalisaƟon and worldwide trends relaƟng to climate change, digital technologies, 

world trade and the mass movement of people. Area of Study 2 looks at global acƟon to improve health and wellbeing and human devel-

opment, focusing on the United NaƟons’ (UN’s) Sustainable Development Goals (SDGs) and the work of the World Health OrganizaƟon 

(WHO). Students also invesƟgate the role of non-government organisaƟons and Australia’s overseas aid program. Students evaluate the 

effecƟveness of health iniƟaƟves and programs in a global context and reflect on their capacity to take acƟon. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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Modern History 

Unit 1 – Change and Conflict 

In this unit students invesƟgate the nature of social, poliƟcal, economic and cultural change in the later part of the 19th 
century and the first half of the 20th century. Modern History provides students with an opportunity to explore the        
significant events, ideas, individuals and movements that shaped the social, poliƟcal, economic and technological           
condiƟons and developments that have defined the modern world. In Area of Study 1 students focus on the events, ideolo-
gies, individuals and movements of the period that led to the end of empires and the emergence of new naƟon states   
before and aŌer World War One; the consequences of World War One; the emergence of conflict; and the causes of World 
War Two. They invesƟgate the impact of the treaƟes which ended the Great War and which redrew the maps of Europe 
and its colonies, breaking up the former empires of the defeated naƟons, such as the parƟƟoning of the German, Austro-
Hungarian and OƩoman Empires. They consider the aims, achievements and limitaƟons of the League of NaƟons.  In Area 
of Study 2    students focus on the social life and cultural expression in the late nineteenth century and the first half of the 
twenƟeth century, and their relaƟon to the technological, poliƟcal and economic changes of the period. Students explore 
parƟcular forms of cultural expression from the period. 

Unit 2 – The Changing World Order 

In this unit students invesƟgate the nature and impact of the Cold War and challenges and changes to social, poliƟcal and 
economic structures and systems of power in the second half of the twenƟeth century and the first decade of the twenty-
first century. In Area of Study 1 students focus on the causes and consequences of the Cold War; the compeƟng ideologies 
that underpinned events, the consequences on people, groups and naƟons, and the causes of the end of the Cold War and 
the collapse of the USSR. In Area of Study 2 students focus on the ways in which tradiƟonal ideas, values and poliƟcal    
systems were challenged and changed by individuals and groups in a range of contexts during the second half of the    
twenƟeth century and first decade of the twenty-first century. Students also consider the extent to which ideas, values and 
poliƟcal systems remained the same and/or change was resisted. Students explore the causes of significant poliƟcal and 
social events and movements, and their consequences for naƟons and people.  

REVOLUTIONS conƟnued overleaf 
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Revolutions  

Unit 3 – RevoluƟons: France. 
 
The French RevoluƟon is known for its Terror and brutality, but also for its unique and lasƟng contribuƟons to democracy. 
In Area of Study 1 students focus on the long-term causes and short-term triggers of revoluƟon. They evaluate how revolu-
Ɵonary outbreaks were caused by the interplay of significant events, ideologies, individuals and popular movements, and 
how these were directly or indirectly influenced by the poliƟcal, social, economic, cultural and environmental condiƟons of 
the Ɵme. They will focus on the ideas that played a significant role in challenging the exisƟng order, including the Enlighten-
ment and the criƟque on privilege. The events and condiƟons that contributed to the outbreak of revoluƟon, including po-
liƟcal pamphlets, the Réveillon Riots, the storming of the BasƟlle, the ‘Great Fear’ and the October Days. They will assess 
role of individuals in challenging or maintaining the power of the exisƟng order, including Louis XVI, Marie AntoineƩe,   
Emmanuel Joseph Sieyes and Marquis de LafayeƩe, as well as the contribuƟon of popular movements in mobilising society 
and challenging the exisƟng order, including the nobility, bourgeoisie, urban workers of Paris and peasants. In Area of 
Study 2 students will focus on the consequences of the revoluƟon and evaluate the extent to which the consequences of 
the revoluƟon maintained conƟnuity and/or brought about change to society. The success of the revoluƟon was not      
guaranteed or inevitable. Students analyse the significant challenges that confronted the new regime aŌer the iniƟal out-
break of revoluƟon, including October Days, reforms to the church, the Flight to Varennes, hosƟlity of foreign powers and 
the Papacy and counter revoluƟon. They evaluate the success and outcomes of the new regime’s responses to these chal-
lenges, and the extent to which the revoluƟon resulted in dramaƟc and wide-reaching poliƟcal, social, cultural and eco-
nomic change, progress or decline. They will assess the role of individuals such as . Louis XVI, Georges Danton, Jean-Paul 
Marat, Maximilien Robespierre and Marquis de LafayeƩe, as well as evaluaƟng the diverse revoluƟonary experiences of 
social groups and their responses to the challenges and changes to the condiƟons of everyday life, including bourgeoisie, 
parish priests and other clergy, urban workers, women, peasants and the nobility. They will evaluate the extent of           
conƟnuity and change in French society 1774–1795 
 

Unit 4 – RevoluƟons: Russia. 

The Russian RevoluƟon brought fear to aristocracies all over Europe, but it also brought a changed understanding of social 
hierarchies. In Area of Study 1 students focus on the long-term causes and short-term triggers of revoluƟon. They evaluate 
how revoluƟonary outbreaks were caused by the interplay of significant events, ideologies, individuals and popular     
movements, and how these were directly or indirectly influenced by the poliƟcal, social, economic, cultural and               
environmental condiƟons of the Ɵme. They will focus on the ideas that played a significant role in challenging the exisƟng 
order, including insƟtuƟonal weaknesses and tensions in Tsarist Russia, economic and social inequaliƟes, the                  
Russo-Japanese War, Bloody Sunday, the October Manifesto, the Fundamental Laws, limitaƟons of the Dumas, World War 
One, the February RevoluƟon, the effecƟveness of the Provisional Governments, The Dual Authority, Lenin’s return and his 
April Theses, the July Days, the Kornilov Affair, and the events of October 1917. They will assess role of individuals in      
challenging or maintaining the power of the exisƟng order, including Tsar Nicholas II and Tsarina Alexandra, Pyotr Stolypin, 
Grigori RaspuƟn, Alexander Kerensky, Vladimir Lenin and Leon Trotsky, as well as the contribuƟon of popular movements 
in mobilising society and challenging the exisƟng order, including workers’ protests and peasants’ uprisings, soldier and 
sailor muƟnies, and the role of poliƟcal parƟes. In Area of Study 2 students focus on the consequences of the revoluƟon 
and evaluate the extent to which the consequences of the revoluƟon maintained conƟnuity and/or brought about change 
to society. The success of the revoluƟon was not guaranteed or inevitable. Students analyse the significant challenges that 
confronted the new regime aŌer the iniƟal outbreak of revoluƟon, such as the challenges the new regime faced in 
aƩempƟng to consolidate its power, including the iniƟal problems faced by the Sovnarkom, the ConsƟtuent Assembly and 
its dissoluƟon, the Treaty of Brest-Litovsk, the Civil War, Red and White Terror, the policies of State Capitalism and War 
Communism, and Kronstadt Revolt. They evaluate the success and outcomes of the new regime’s responses to these chal-
lenges, and the extent to which the revoluƟon resulted in dramaƟc and wide-reaching poliƟcal, social, cultural and         
economic change, progress or decline. They will assess the role of individuals such as Vladimir Lenin, Leon Trotsky, Felix 
Dzerzhinsky and Alexandra Kollontai, as well as evaluaƟng the diverse revoluƟonary experiences of social groups and their 
responses to the challenges and changes to the condiƟons of everyday life, including nobles, peasants, workers, the      
bourgeoisie and women. They will evaluate  the extent of conƟnuity and change in Russian society 1896–1927. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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Languages 

Unit 1: Languages – German / Japanese Second Language 

Student’s knowledge and skills in understanding, speaking and wriƟng the language are extended through the study of top-

ics under three themes: the individual, the German/Japanese speaking communiƟes and the world around us. 

Students are required to: exchange meaning in a spoken interacƟon in German/Japanese; interpret informaƟon from two 

texts on the same subtopic in German/Japanese and respond in wriƟng in German/Japanese and in English; and present 

informaƟon, concepts and ideas in wriƟng in German/Japanese on a selected subtopic and for a specific audience and pur-

pose. 

Unit 2: Languages – German / Japanese Second Language 

Student’s knowledge and skills in understanding, speaking and wriƟng the language are extended through the study of top-

ics under three themes: the individual, the German/Japanese speaking communiƟes and the world around us. 

Students are required to: respond in wriƟng in German/Japanese to spoken, wriƩen or visual texts presented in German/

Japanese; analyse and use informaƟon from wriƩen, spoken or visual texts to produce an extended wriƩen response in 

German/Japanese; and explain informaƟon, ideas and concepts orally in German/Japanese to a specific audience about an 

aspect of culture within communiƟes where German/Japanese is spoken. 

Unit 3: Languages – German / Japanese Second Language 

Student’s knowledge and skills in understanding, speaking and wriƟng the language are extended through the study of top-

ics under three themes: the individual, the German/Japanese speaking communiƟes and the world around us. 

Students are required to: parƟcipate in a spoken exchange in German/Japanese to resolve a personal issue; interpret infor-

maƟon from texts and write responses in German/Japanese; and express ideas in a personal, informaƟve or imaginaƟve 

piece of wriƟng in German/Japanese. 

School-assessed coursework for unit 3 will contribute 25% of the final assessment. The level of achievement for units 3 and 

4 will also be assessed by two end-of-year examinaƟons, which contribute 50% of the final assessment. 

Unit 4: Languages – German / Japanese Second Language 

Student’s knowledge and skills in understanding, speaking and wriƟng the language are extended through the study of top-

ics under three themes: the individual, the German/Japanese speaking communiƟes and the world around us. 

Students are required to: share informaƟon, ideas and opinions in a spoken exchange in German/Japanese; analyse infor-

maƟon from wriƩen, spoken and viewed texts for use in a wriƩen response in German/Japanese; and present informaƟon, 

concepts and ideas in evaluaƟve or persuasive wriƟng on an issue in German/Japanese. 

School-assessed coursework for unit 4 will contribute 25% of the final assessment. The level of achievement for units 3 and 

4 will also be assessed by two end-of-year examinaƟons, which contribute 50% of the final assessment. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam: oral and wriƩen component 50% 



 20 

Legal Studies 

Unit 1: The presumpƟon of innocence 
 
Laws, including criminal law, aim to achieve social cohesion and protect the rights of individuals. Criminal law is aimed at 
maintaining social order. When a criminal law is broken, a crime is commiƩed which is punishable and can result in criminal 
charges and sancƟons. 
 
In this unit, students develop an understanding of legal foundaƟons, such as the different types and sources of law, the 
characterisƟcs of an effecƟve law, and an overview of parliament and the courts. Students are introduced to and apply the 
principles of jusƟce. They invesƟgate key concepts of criminal law and apply these to actual and/or hypotheƟcal scenarios 
to determine whether an accused may be found guilty of a crime. In doing this, students develop an appreciaƟon of the 
manner in which legal principles and informaƟon are used in making reasoned judgments and conclusions about the      
culpability of an accused. Students also develop an appreciaƟon of how a criminal case is determined, and the types and 
purposes of sancƟons. Students apply their understanding of how criminal cases are resolved and the effecƟveness of  
sancƟons through consideraƟon of recent criminal cases from the past four years. 
 

Unit 2: Wrongs and rights 
 
Civil law aims to protect the rights of individuals. When rights are infringed, a dispute may arise requiring resoluƟon, and 
remedies may be awarded. In this unit, students invesƟgate key concepts of civil law and apply these to actual and/or   
hypotheƟcal scenarios to determine whether a party is liable in a civil dispute. Students explore different areas of civil law, 
and the methods and insƟtuƟons that may be used to resolve a civil dispute and provide remedies. They apply knowledge 
through an invesƟgaƟon of civil cases from the past four years. Students also develop an understanding of how human 
rights are protected in Australia and possible reforms to the protecƟon of rights, and invesƟgate a contemporary human 
rights issue in Australia, with a specific focus on one case study.  
 

Unit 3: Rights and jusƟce 
 
The Victorian jusƟce system, which includes the criminal and civil jusƟce systems, aims to protect the rights of individuals 
and uphold the principles of jusƟce: fairness, equality and access. In this unit, students examine the methods and           
insƟtuƟons in the criminal and civil jusƟce system, and consider their appropriateness in determining criminal cases and 
resolving civil disputes. Students consider the Magistrates’ Court, County Court and Supreme Court within the Victorian 
court hierarchy, as well as other means and insƟtuƟons used to determine and resolve cases. 
Students explore topics such as the rights available to an accused and to vicƟms in the criminal jusƟce system, the roles of 
the judge, jury, legal pracƟƟoners and the parƟes, and the ability of sancƟons and remedies to achieve their purposes.  
Students invesƟgate the extent to which the principles of jusƟce are upheld in the jusƟce system. Throughout this unit, 
students apply legal reasoning and informaƟon to actual and/or hypotheƟcal scenarios. 
 

Unit	4:	The	people,	the	law	and	reform	
	
The study of Australia’s laws and legal system includes an understanding of insƟtuƟons that make and reform our laws. In 
this unit, students explore how the Australian ConsƟtuƟon establishes the law-making powers of the Commonwealth and 
state parliaments, and how it protects the Australian people through structures that act as a check on parliament in law-
making. Students develop an understanding of the significance of the High Court in protecƟng and interpreƟng the          
Australian ConsƟtuƟon. They invesƟgate parliament and the courts, and the relaƟonship between the two in law-making, 
and consider the roles of the individual, the media and law reform bodies in influencing changes to the law, and past and 
future consƟtuƟonal reform. Throughout this unit, students apply legal reasoning and informaƟon to actual and/or        
hypotheƟcal scenarios. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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Literature 

Unit 1: Approaches to literature 

In this unit, called ‘Approaches to literature’, we will focus on the ways in which the interacƟon between text and reader 

creates meaning, and we will gain insights into how texts funcƟon as representaƟons of human experience. Your analyses 

of the features and convenƟons of texts will help you develop responses to a range of literary forms and styles. In this unit 

you will learn key terms, concepts and pracƟces for your study of literature. You will have the chance to respond to the 

ideas and concerns of texts criƟcally, creaƟvely and reflecƟvely.  

Unit 2: Context and connecƟons 

In this unit, called ‘Context and connecƟons’, we will explore the ways literary texts connect with each other and with the 

world. Our focus will be on ways our own culture and the cultures represented in texts can influence interpretaƟons and 

shape different meanings for readers.  You will consider the relaƟonships between authors, audiences and contexts across 

many texts to understand the ideas, language and structures of different texts from different eras and cultures. You will 

have the chance to compare and contrast eras and cultures of texts criƟcally, creaƟvely and reflecƟvely.  

Unit 3: Form and transformaƟon 

In this unit, called ‘Form and transformaƟon’ we will consider how the form of a text affects meaning, how writers con-

struct their texts, and how perspecƟve can shape adaptaƟon. You will invesƟgate ways writers adapt and transform texts 

and how meaning is affected as these transformaƟons take place. You will have the chance to draw on your study of adap-

taƟons and transformaƟons both criƟcally and creaƟvely.  

Unit 4: InterpreƟng texts 

In this unit called, ‘InterpreƟng texts’, we will develop criƟcal and analyƟcal responses to texts. You will consider your con-

text, the ideas explored in the texts, the style of the language and points of view when creaƟng your interpretaƟons. You 

will develop an informed and sustained interpretaƟon supported by close textual analysis. We will also explore literary 

criƟcism that reflects a number of different perspecƟves, assumpƟons and ideas about the views and values of the texts 

studied. 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 
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STRUCTURE 

Mathematics 
Students will need to consider their career aspiraƟons, the prerequisites for all relevant terƟary courses and the          

recommendaƟons of their Year 10 and Year 11 mathemaƟcs teachers before choosing the units of mathemaƟcs suitable 

for their needs and ability. 

Structure 

The study is made up of the following units: 

General Maths Unit 1 & 2 General Maths Units 3 & 4 

Maths Methods Units 1 & 2 Maths Methods Units 3 & 4 

Specialist Maths Units 1 & 2 Specialists Maths Units 3 & 4 

The following diagram provides the possible mathemaƟcs pathways for Years 11 and 12. Note that students can 

choose to study one or two courses of mathemaƟcs in Year 11 and again in Year 12. Students may choose to study 

three mathemaƟcs subjects in Year 12, only if this provides the best possible preparaƟon for their chosen career 

pathway. 

The use of technology will be incorporated throughout each VCE unit, both in the learning of new material and the 

applicaƟon of this material in a variety of different contexts. Students will be required to use the                                   

Casio Classpad II fx-CP400 to support their learning in VCE mathemaƟcs.                                                                                         

Students will retain this calculator from year 10. 

MATHEMATICS conƟnued overleaf 
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Mathematics (cont’d) 

There are 3 courses available for students in Year 11:  

 

General MathemaƟcs – Units 1 and 2  

Prerequisite: Students need to have obtained a pass in Maths 10 or Maths 10A. This course is not applicable to students 

who have taken Enrichment Maths.  

General MathemaƟcs Units 1 and 2 can be studied alone or they can be studied in conjuncƟon with MathemaƟcal Methods 

Units 1 and 2. They provide the necessary preparaƟon for students to proceed to General MathemaƟcs Units 3 and 4. 

The areas of study are:  

 Data analysis, probability and staƟsƟcs 

 Algebra, number and structure 

 FuncƟons, relaƟons and graphs 

 Discrete mathemaƟcs 

 Space and measurement 

 

MathemaƟcal Methods – Units 1 and 2  

Prerequisite: Students need to have obtained C average for all CLT in Maths 10A or have taken Enrichment Maths.  

MathemaƟcal Methods (CAS) Units 1 and 2 can be studied alone or in conjuncƟon with either General MathemaƟcs Units 1 

and 2 or Specialist MathemaƟcs Units 1 and 2. These units provide excellent preparaƟon for MathemaƟcal Methods (CAS) 

Units 3 and 4.  

The areas of study are: 

 FuncƟons, relaƟons and graphs 

 Algebra, number and structure 

 Calculus 

 Data analysis, probability and staƟsƟcs 

 

Specialist MathemaƟcs – Units 1 and 2  

Prerequisite: Students need to have obtained B average for all CLT in Maths 10A and have taken Enrichment Maths.  

Specialist MathemaƟcs Units 1 and 2 may only be studied in conjuncƟon with MathemaƟcal Methods Units 1 and 2. The 

content of the Specialist MathemaƟcs course is intended to provide a thorough preparaƟon for students who intend to 

study Specialist MathemaƟcs Units 3 and 4.  

The areas of study are: 

 Algebra, number and structure 

 Data analysis, probability and staƟsƟcs 

 Discrete mathemaƟcs 

 FuncƟons, relaƟons and graphs 

 Space and measurement 

MATHEMATICS conƟnued overleaf 
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Unit 3 school assessed coursework 24% 

Unit 4 school assessed coursework 16% 

End of year exam 1 (technology acƟve) 30% 

Mathematics (cont’d) 

There are 3 courses available for students in Year 12: 

 

General MathemaƟcs – Units 3 and 4  

Prerequisite: Students need to have obtained a pass in any Unit 1 and 2 VCE MathemaƟcs.  

General MathemaƟcs Units 3 and 4 can be studied alone or in conjuncƟon with MathemaƟcal Methods Units 3 and 4.  

General MathemaƟcs Units 3 and 4 focus on real-life applicaƟon of mathemaƟcs and consist of the areas of study: 

 Unit 3 – Data analysis and Recursion and financial modelling 

 Unit 4 – Matrices and Network and Decision mathemaƟcs 

Unit 3 and 4 assessment coursework breakdown 

End of year exam 2 (technology  acƟve) 30% 

MathemaƟcal Methods – Units 3 and 4  

Prerequisite: Students need to have obtained a pass in MathemaƟcal Methods Units 1 and 2 and a C average for all CLT and 

exams.  

MathemaƟcal Methods Units 3 and 4 can be studied alone or in conjuncƟon with either General MathemaƟcs Units 3 and 4 

or Specialist MathemaƟcs Units 3 and 4.  

MathemaƟcal Methods Units 3 and 4 extend the introductory study of simple elementary funcƟons of a single real varia-

ble, to include combinaƟons of these funcƟons, algebra, calculus, probability and staƟsƟcs, and their applicaƟons in a varie-

ty of pracƟcal and theoreƟcal contexts. They consist of the areas of study: 

 Unit 3 – FuncƟons, relaƟons and graphs; Algebra, number and structure; Calculus 

 Unit 4 – FuncƟons, relaƟons and graphs; Algebra, number and structure; Calculus; Data analysis, probability and 

staƟsƟcs 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 20% 

End of year exam 1 (technology free) 20% 

End of year exam 2 (technology  acƟve) 40% MATHEMATICS conƟnued overleaf 
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Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 20% 

End of year exam 2 (technology acƟve) 40% 

End of year exam 1 (technology free) 20% 

Mathematics (cont’d) 

Specialist MathemaƟcs – Units 3 and 4 

Prerequisite: Students need to have obtained a pass in MathemaƟcal Methods Units 1 and 2 and Specialist MathemaƟcs 

Units 1 and 2 and a C average for all CLT and exams.  

Specialist MathemaƟcs Units 3 and 4 can only be studied in conjuncƟon with MathemaƟcal Methods Units 3 and 4 and 

assume concurrent or previous knowledge and skills contained in these units.  

Specialist MathemaƟcs Units 3 and 4 are intended for students who plan to undertake specialist terƟary courses in       

MathemaƟcs that assume a high level of mathemaƟcal knowledge and consist of the areas of study: 

 Unit 3 – Discrete mathemaƟcs; FuncƟons, relaƟons and graphs; Algebra, number and structure; Space and        

measurement; Calculus 

 Unit 4 – Discrete mathemaƟcs; Space and measurement; Calculus; Data analysis, probability and staƟsƟcs 

Unit 3 and 4 assessment coursework breakdown 
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Media 

Unit 1: Media forms, representaƟons and Australian stories 

Students develop an understanding of audiences and the core concepts underpinning the construcƟon of representaƟons 
and meaning in different media forms. They also analyse how representaƟons, narraƟves and media codes and conven-
Ɵons contribute to the construcƟon of the media realiƟes that audiences read and engage with. 
 

Unit 2: NarraƟve across media forms 

Students further develop an understanding of the concept of narraƟve in media products and forms in different contexts. 
They also undertake producƟon acƟviƟes to design and create narraƟves that demonstrate an awareness of the structures 
and media codes and convenƟons appropriate to corresponding media forms. 
 

Unit 3: Media narraƟves, contexts and pre‐producƟon 

Students consider the use of codes and narraƟve convenƟons to structure meaning and explore the role these play in me-
dia narraƟves. They also undertake pre-producƟon planning appropriate to their selected media form and develop wriƩen 
and visual planning documents to support the producƟon and post-producƟon of a media product in Unit 4. 
 

Unit 4: Media producƟon and issues in the media 

Students focus on the producƟon and post-producƟon stages of the media producƟon process, bringing the media produc-

Ɵon design created in Unit 3 to its realisaƟon. They also consider the nature of communicaƟon between the media and 

audiences and analyse the role of the Australian government in regulaƟng the media.  

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 10% 

Unit 4 school assessed coursework 10% 

Unit 3 & 4 school assessment task 40% 

End of year exam 40% 
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Music 

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 and Unit 4 as a sequence.  

NB: For the best success it is highly recommended that students who choose to complete Music in year 11 and/or year 12 engage with a 

private instrumental/vocal tutor outside of class Ɵme for lessons.  

For Units 3 + 4 Students would select one of the 3&4 strands only in consultaƟon with their teacher.  

Students in year 12 have the opƟon to select one of four streams shown below to complete during Units 3 and 4. 

Study structure is: 

MUSIC conƟnued overleaf 

DuraƟon  

Each unit involves at least 50 hours of scheduled classroom instrucƟon over the duraƟon of a semester. In this study, scheduled class-

room instrucƟon can involve classroom music, instrumental lessons, master classes (in real-Ɵme or online environments) and          

designated ensemble rehearsals.  

Unit 1: OrganisaƟon of music  

In this unit students explore and develop their understanding of how music is organised. By performing, creaƟng, analysing and       

responding to music works that exhibit different approaches, students explore and develop their understanding of the possibiliƟes of 

musical organisaƟon. They prepare and perform ensemble and/or solo musical works to develop technical control, expression and 

stylisƟc understanding on their chosen instrument/sound source. At least two works should be associated with their study of            

approaches to music organisaƟon. They create (arrange, compose or improvise) short music exercises that reflect their understanding 

of the organisaƟon of music and the processes they have studied.  

They develop knowledge of music language concepts as they analyse and respond to a range of music, becoming familiar with the ways 

music creators treat elements of music and concepts and use composiƟonal devices to create works that communicate their ideas.  

Unit 2: Effect in music  

In this unit, students focus on the way music can be used to create an intended effect. By performing, analysing and responding to 

music works/examples that create different effects, students explore and develop their understanding of the possibiliƟes of how effect 

can be created. Through creaƟng their own music, they reflect this exploraƟon and understanding.  

Students prepare and perform ensemble and/or solo musical works to develop technical control, expression and stylisƟc understand-

ing using their chosen instrument/sound source. They should perform at least one work to convey a specified effect and demonstrate 

this in performance. They create (arrange, compose or improvise) short music exercises that  reflect their understanding of the organi-

saƟon of music and the processes they have studied.  

As they analyse and respond to a wide range of music, they become familiar with the ways music creators treat elements and concepts 

of music and use composiƟonal devices to create works that communicate their ideas. They conƟnue to develop their understanding of 

common musical language concepts by idenƟfying, recreaƟng and notaƟng these concepts.  
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Units 3 and 4: Music inquiry  

Unit 3: Influence in music  

In this unit, through music making and responding, students focus on connecƟons between music created in different Ɵmes and/or plac-

es and the influence(s) of one on the other. Their music making involves the integrated music experiences of performing, creaƟng and 

responding. They compose, arrange, interpret, reimagine, improvise, recreate, perform and criƟque music in a scaffolded manner that 

will lead to their project in Unit 4, where students become increasingly autonomous and self-directed and less dependent on teacher 

direcƟon and support.  

Unit 4: Project  

In this unit, students deepen their understanding of the influence of music by considering it at a personal level. They move 

from considering and reflecƟng on the influences in the works of others to applying new understandings of influence in 

their own music making. They are increasingly able to deliberate on and arƟculate their thinking and choices.  

Their music making conƟnues to focus on integrated music experiences and they become increasingly autonomous and self

-directed aŌer the modelling they experienced in Unit 3.  

Students perform music to demonstrate musical influences of an exisƟng style and/or performer on their own works, and 

they create/arrange short music works that include idenƟfiable influences from an exisƟng work/performer/style, which 

they are able to explain.  

Students develop aural skills by responding to music from a range of sources across Ɵme and place, comparing their music 

characterisƟcs. They analyse music works and/or styles and explore how they have influenced their own music making. 

They develop an understanding of how the treatment of music elements, concepts and composiƟonal devices in one work 

and/or style can be idenƟfied and explained in their own works.  

Students choose their own Area of InvesƟgaƟon. This may be:  

 A style 

 A performer 

 A creator 

 A musical genre 

Music (cont’d) 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 30% 

Unit 4 school assessed coursework 5% 

End of year Externally assessed Task 50% 

End of year wriƩen Exam 15% 

MUSIC conƟnued overleaf 
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Music (cont’d) 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 10% 

End of year wriƩen Exam 20% 

End of year Externally assessed Task 50% 

Units 3 and 4: Music contemporary performance  

 

Unit 3: Music contemporary performance  

In this unit students begin developing the program they will present in Unit 4. Students should refer to the examinaƟon 

specificaƟons to make sure that the works selected allow them to best meet the requirements and condiƟons of this task. 

They use music analysis skills to refine strategies for developing their performances.  

Students analyse interpretaƟon in a wide range of recorded music, responding to and analysing music elements, con-

cepts, composiƟonal devices and music language. Students also learn how to recognise and recreate music language con-

cepts such as scales,         melodies, chords, harmony and rhythmic materials that relate to contemporary music.  

 

Unit 4: Music contemporary performance  

Students conƟnue to work towards building a performance program they will present at their end-of-year examinaƟon in 

line with their Statement of Intent. The program will contain at least one performance that is a reimagined version of an 

exisƟng work and an original work created by an Australian arƟst since 1990. Students conƟnue to study the work of oth-

er performers and their approaches to interpretaƟon and personal voice in performing music works. They refine selected 

strategies to opƟmise their own approach to  performance. Students further develop strategies to address the technical, 

expressive and stylisƟc challenges relevant to works they are preparing for performance. Students listen and respond to a 

further range of recorded music by a variety of performers in contemporary styles. They conƟnue to study music lan-

guage concepts that relate to contemporary music.  

 

 

MUSIC conƟnued overleaf 
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Music (cont’d) 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 10% 

End of year wriƩen Exam 20% 

End of year Externally assessed Task 50% 

Units 3 and 4: Music repertoire performance  

 

Unit 3 Music repertoire performance  

In this unit students begin developing the recital program they will present in Unit 4. This preparaƟon includes considera-

Ɵon of the historical performance pracƟces and interpretaƟve tradiƟons that inform the styles represented in their pro-

grams. Students use music analysis skills to refine strategies for developing their performances. They analyse technical, 

expressive and stylisƟc challenges relevant to the works they are preparing for performance, and present these strategies 

for assessment at a school-based discussion. Students analyse interpretaƟon in a wide range of recorded music, respond-

ing to and analysing musical elements, concepts and composiƟonal devices. They develop their ability to idenƟfy, recre-

ate and notate music language concepts such as scales, melodies, chords, harmony and rhythmic materials that relate to 

the works studied.  

 

Unit 4 Music repertoire performance  

In this unit students conƟnue to develop the performance program established in Unit 3 for their end-of-year pracƟcal 

examinaƟon. This preparaƟon includes consideraƟon of the historical performance pracƟces and interpretaƟve tradiƟons 

that inform the styles  represented in their programs. Students use music analysis skills to refine strategies for further 

developing and presenƟng their final recital. They analyse technical, expressive and stylisƟc challenges relevant to the 

works they are preparing for performance, and     present these strategies for assessment at a school-based viva voce. 

Students analyse interpretaƟon in a wide range of music,          responding to and analysing musical elements, concepts, 

composiƟonal devices and music language. Students also learn how to      recognise and notate music language concepts 

such as scales, melodies, chords, harmony and rhythmic materials that relate to the works studied.  

 

MUSIC conƟnued overleaf 
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Music (cont’d) 

Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 20% 

Unit 4 school assessed coursework 10% 

End of year wriƩen Exam 20% 

End of year Externally assessed Task 50% 

 

Units 3 and 4: Music composiƟon  

 

Unit 3: Music composiƟon  

In this unit students explore music works in a range of styles and genres to develop an understanding of the diverse prac-

Ɵces of music creators working in different Ɵmes, places and stylisƟc tradiƟons. They expand their knowledge of the ways 

composers/music creators manipulate elements of music and concepts, and use composiƟonal devices to develop music 

works and elicit responses. Students apply this knowledge as they develop skills in making criƟcal responses to music ex-

cerpts. Students develop knowledge about the   music characterisƟcs and style of two selected works or collecƟons of mi-

nor works, one of which must be a work created by an      Australian composer since 1990. Students explore the creaƟve 

process through composing brief creaƟve exercises in response to their understanding of the music characterisƟcs and 

the creaƟve processes evident in the works selected for study. They also devise a folio brief in preparaƟon for an extend-

ed composiƟon, or collecƟon of short pieces, to be created in Unit 4.  

Unit 4: Music composiƟon  

In this unit students consolidate their understanding of the diversity of music styles in different Ɵmes, places and stylisƟc 

tradiƟons. They expand their knowledge of the ways music elements, concepts and composiƟonal devices are manipulat-

ed to create style, structure music works and elicit subjecƟve responses. Students apply this knowledge to formulate and 

present criƟcal responses to music excerpts. They document their own creaƟve processes while creaƟng an original work, 

or group of works, and present an analysis of the final outcome in terms of unity, diversity and coherence.  
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Physical Education 

Unit 1: The human body in moƟon 
 
In this unit students explore how the musculoskeletal and cardiorespiratory systems work together to produce movement. 
Through pracƟcal acƟviƟes students explore the relaƟonships between the body systems and physical acƟvity, sport and 
exercise, and how the systems adapt and adjust to the demands of the acƟvity. Students invesƟgate the role and funcƟon 
of the main structures in each system and how they respond to physical acƟvity, sport and exercise. They explore how the 
capacity and funcƟoning of each system acts as an enabler or barrier to movement and parƟcipaƟon in physical acƟvity. 
Using a contemporary approach, students evaluate the social, cultural and environmental influences on movement. They 
consider the implicaƟons of the use of legal and illegal pracƟces to improve the performance of the musculoskeletal and 
cardiorespiratory systems, evaluaƟng perceived benefits and describing potenƟal harms. They also recommend and imple-
ment strategies to minimise the risk of illness or injury to each system. 
 

Unit 2: Physical acƟvity, sport and society 
 
This unit develops students’ understanding of physical acƟvity, sport and society from a parƟcipatory perspecƟve. Students 
are introduced to types of physical acƟvity and the role parƟcipaƟon in physical acƟvity and sedentary behaviour plays in 
their own health and wellbeing as well as in other people’s lives in different populaƟon groups. Through a series of       
pracƟcal acƟviƟes, students experience and explore different types of physical acƟvity promoted in their own and different 
populaƟon groups. They gain an appreciaƟon of the level of physical acƟvity required for health benefits. Students invesƟ-
gate how parƟcipaƟon in physical acƟvity varies across the lifespan. They explore a range of factors that influence and   
facilitate parƟcipaƟon in regular physical acƟvity. They collect data to determine perceived enablers of and barriers to 
physical acƟvity and the ways in which opportuniƟes for parƟcipaƟon in physical acƟvity can be extended in various      
communiƟes, social, cultural and environmental contexts. Students invesƟgate individual and populaƟon-based              
consequences of physical inacƟvity and sedentary behaviour. They then create and parƟcipate in an acƟvity plan that 
meets the physical acƟvity and sedentary behaviour guidelines relevant to the parƟcular populaƟon group being studied. 
Students apply various methods to assess physical acƟvity and sedentary behaviour levels at the individual and populaƟon 
level, and analyse the data in relaƟon to physical acƟvity and sedentary behaviour guidelines. Students study and apply the 
social-ecological model and/or the Youth Physical AcƟvity PromoƟon Model to criƟque a range of individual- and seƫngs-
based strategies that are effecƟve in promoƟng parƟcipaƟon in some form of regular physical acƟvity. 

PHYSICAL EDUCATION  conƟnued overleaf 
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Unit 3 and 4 assessment coursework breakdown 

Unit 3 school assessed coursework 25% 

Unit 4 school assessed coursework 25% 

End of year exam 50% 

Physical Education  (cont’d) 

Unit 3: Movement skills and energy for physical acƟvity 
 
This unit introduces students to the biomechanical and skill acquisiƟon principles used to analyse human movement skills 
and energy producƟon from a physiological perspecƟve. Students use a variety of tools and techniques to analyse move-
ment skills and apply biomechanical and skill acquisiƟon principles to improve and refine movement in physical acƟvity,       
sport and exercise. They  use  pracƟcal acƟviƟes t o demonstrate how correct applicaƟon of these principles can lead to 
improved performance in physical acƟvity and sport. Students invesƟgate the relaƟve contribuƟon and interplay of the 
three energy systems to performance in physical acƟvity, sport and exercise. In parƟcular, they invesƟgate the characteris-
Ɵcs of each system and the interplay of the systems during physical acƟvity. Students explore the causes of faƟgue and 
consider different strategies used to postpone faƟgue and promote recovery. 
 

Unit 4: Training to improve performance 
In this unit students analyse movement skills from a physiological, psychological and sociocultural perspecƟve, and apply 
relevant training principles and methods to improve performance within physical acƟvity at an individual, club and elite 
level. Improvements in performance, in parƟcular fitness, depend on the ability of the individual and/or coach to gain,  
apply and evaluate knowledge and understanding of training. Students analyse skill frequencies, movement paƩerns, heart 
rates and work to rest raƟos to determine the requirements of an acƟvity. Students consider the physiological, psychologi-
cal and sociological requirements of training to design and evaluate an effecƟve training program. Students parƟcipate in a 
variety of training sessions designed to improve or maintain fitness and evaluate the effecƟveness of different training 
methods. Students criƟque the effecƟveness of the implementaƟon of training principles and methods to meet the needs 
of the individual, and evaluate the chronic adaptaƟons to training from a theoreƟcal perspecƟve. 
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Physics 

VCE Physics provides students with opportuniƟes to explore quesƟons related to the natural and constructed world. The 

study provides a contextual approach to exploring selected areas within the discipline including atomic physics, electricity, 

fields, mechanics, thermodynamics, quantum physics and waves.  

Students also have opƟons for study related to astrophysics, bioelectricity, biomechanics, electronics, flight, medical phys-

ics, nuclear energy, nuclear physics, opƟcs, sound and sports science.  

As well as an increased understanding of scienƟfic processes, students develop capaciƟes that enable them to criƟcally 

assess the strengths and limitaƟons of science, respect evidence-based conclusions and gain an awareness of the ethical, 

social and poliƟcal contexts of scienƟfic endeavours.  

It is strongly recommended that Physics units 1 and 2 be taken as a sequence prior to units 3 & 4.  

Unit 1: How is energy useful to society?  

How are light and heat explained?  

Students study light using the wave model and thermal energy using a parƟcle model forming an understanding of reflec-

Ɵon, refracƟon and dispersion. They invesƟgate energy transfers and explore how light and thermal energy relate to one 

another.  

How is energy from the nucleus uƟlised?  

Students explore energy that derives from the nuclei of atoms, the properƟes of radiaƟon from the nucleus and its effects 

on human cells and Ɵssues.  

Students explore the processes of fission and fusion and evaluate the viability of nuclear energy as an energy source.  

How can electricity be used to transfer energy?  

Students develop models to analyse electricity and carry out experimental invesƟgaƟons of DC circuits. They explore elec-

trical safety and the use of transducers to transfer energy.  

 

Unit 2: How does physics help us to understand the world?  

How is moƟon understood?  

Students study the energy and moƟon of an object. They consider the effects of balanced and unbalanced forces on moƟon 

and invesƟgate forces on staƟc structures. Students apply their understanding through a case study.  

OpƟons: How does physics inform contemporary issues and applicaƟons in society?  

Students develop a deeper understanding of an area of interest within diverse areas of physics. They select from eighteen 

opƟons and use physics to form a stance, opinion or soluƟon to a contemporary societal issue or applicaƟon.  

How do physicists invesƟgate quesƟons?  

Students adapt or design and conduct a scienƟfic invesƟgaƟon to generate primary data, organise and interpret the data, 

and reach and evaluate a conclusion in response to the research quesƟon.  

PHYSICS conƟnued overleaf 
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Unit 3 school assessed coursework 21% 

Unit 4 school assessed coursework 19% 

End of year exam 60% 

Unit 3 and 4 assessment coursework breakdown 

Physics (cont’d) 

 

Units 3 & 4:  

Each unit deals with specific content contained in areas of study and is designed to enable students to achieve a set of out-

comes for that unit. Each outcome is described in terms of key knowledge and key science skills. The study is structured 

under a series of curriculum framing quesƟons that reflect the inquiry nature of the discipline. A student-designed and con-

ducted PracƟcal invesƟgaƟon spans Units 3 and 4.  

Unit 3: How do fields explain moƟon and electricity?  

Field theory: gravitaƟonal, electric and magneƟc fields and how these lead to observable scienƟfic phenomenon in moƟon 

and electricity.  

Unit 4: How can two contradictory models explain both light and maƩer?  

Wave‐parƟcle duality: wave and parƟcle models explain light and maƩer phenomena  

Student‐designed pracƟcal invesƟgaƟon related to fields, moƟon and/or waves:  

Students undertake scienƟfic invesƟgaƟons across Units 3 and 4 of this study. ScienƟfic invesƟgaƟons may be undertaken 

in groups, but all work for assessment must be completed individually.  

Students maintain a logbook of pracƟcal acƟviƟes in each unit of this study for recording, authenƟcaƟon and assessment 

purposes. They report in poster form.  

Students communicate findings for the invesƟgaƟon in Outcome 3, Unit 4 of this study in a scienƟfic poster. The poster 

may be produced electronically or in hard copy format and should not exceed 1000 words. Students must select             

informaƟon carefully so that they meet the word limit. The producƟon quality of the poster will not form part of the      

assessment . 
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Psychology 

 

Unit 1: How are behaviour and mental processes shaped?  

In this unit students examine the complex nature of psychological development, including situaƟons where psychological 

development may not occur as expected. Students examine the contribuƟon that classical and contemporary knowledge 

from Western and non-Western socieƟes, including Aboriginal and Torres Strait Islander peoples, has made to an under-

standing of psychological development and to the development of psychological models and theories used to predict and 

explain the development of thoughts, emoƟons and behaviours. They invesƟgate the structure and funcƟoning of the   

human brain and the role it plays in mental processes and behaviour and explore brain plasƟcity and the influence that 

brain damage may have on a person’s psychological funcƟoning.  

Unit 2: How do internal and external factors influence behaviour and mental processes?  

In this unit students evaluate the role social cogniƟon plays in a person’s aƫtudes, percepƟon of themselves and relaƟon-

ships with others. Students explore a variety of factors and contexts that can influence the behaviour of individuals and 

groups, recognising that different cultural groups have different experiences and values. Students are encouraged to     

consider Aboriginal and Torres Strait Islander people’s experiences within Australian society and how these experiences 

may affect psychological funcƟoning.  

Students examine the contribuƟon that classical and contemporary research has made to the understandings of human 

percepƟon and why individuals and groups behave in specific ways. Students invesƟgate how percepƟon of sƟmuli enables 

a person to interact with the world around them and how their percepƟon of sƟmuli can be distorted.  

PSYCHOLOGY conƟnued overleaf  
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Unit 3 school assessed coursework 12% 

Unit 4 school assessed coursework 8% 

Unit 4 school assessment task 50% 

Unit 3 and 4 assessment coursework breakdown 

Psychology 

 

Unit 3: How does experience affect behaviour and mental processes?  

In this unit students invesƟgate the contribuƟon that classical and contemporary research has made to the understanding 

of the funcƟoning of the nervous system and to the understanding of biological, psychological and social factors that     

influence learning and memory.  

Students invesƟgate how the human nervous system enables a person to interact with the world around them. They         

explore how stress may affect a person’s psychological funcƟoning and consider stress as a psychobiological process,     

including emerging research into the relaƟonship between the gut and the brain in psychological funcƟoning.  

Students invesƟgate how mechanisms of learning and memory lead to the acquisiƟon of knowledge and the development 

of new and changed behaviours. They consider models to explain learning and memory as well as the interconnectedness 

of brain regions involved in memory. The use of mnemonics to improve memory is explored, including Aboriginal and 

Torres Strait Islander peoples’ use of place as a repository of memory.  

 

Unit 4: How is mental wellbeing supported and maintained.  

In this unit students explore the demand for sleep and the influences of sleep on mental wellbeing. They consider the bio-

logical mechanisms that regulate sleep and the relaƟonship between rapid eye movement (REM) and non-rapid eye    

movement (NREM) sleep across the life span. They also study the impact that changes to a person’s sleep-wake cycle and 

sleep hygiene have on a person’s psychological funcƟoning and consider the contribuƟon that classical and contemporary 

re-search has made to the understanding of sleep.  

Students consider ways in which mental wellbeing may be defined and conceptualised, including social and emoƟonal well-

being (SEWB) as a mulƟdimensional and holisƟc framework to wellbeing. They explore the concept of mental wellbeing as 

a conƟnuum and apply a biopsychosocial approach, as a scienƟfic model, to understand specific phobia. They explore how 

mental wellbeing can be supported by considering the importance of biopsychosocial protecƟve factors and cultural      

determinants as integral to the wellbeing of Aboriginal and Torres Strait Islander peoples.  

 

End of year exam 30% 
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VISUAL COMMUNICATION DESIGN conƟnued overleaf 

Visual Communication Design 

Unit 1:  Finding, reframing and resolving design problems 

In this unit students are introduced to the pracƟces and processes used by designers to idenƟfy, reframe and resolve 
human-centred design problems. They learn how design can improve life and living for people, communiƟes and socie-
Ɵes, and how understandings of good design have changed over Ɵme. They draw on these new insights to determine 
communicaƟon needs and prepare design criteria in the form of a brief.  
 

 PracƟcal projects in Unit 1 focus on the design of messages and objects, while introducing the role of visual lan-
guage in communicaƟng ideas and informaƟon. 

 

 Students parƟcipate in criƟques by sharing ideas in progress and both delivering and responding to feedback. 
 

 Students learn to apply the Develop and Deliver phases of the VCD design process and use methods, media and 
materials typically employed in the specialist fields of communicaƟon and industrial design. 

 

 Student projects invite exploraƟon of brand strategy and product development, while promoƟng sustainable and 
circular design pracƟces. 

 
 

Unit 2: Design contexts and connecƟons 

 
Unit 2 builds on understandings of visual communicaƟon pracƟces developed in Unit 1. Students draw on concepƟons of 
good design, human-centred research methods and influenƟal design factors as they revisit the VCD design process, 
applying the model in its enƟrety. PracƟcal tasks across the unit focus on the design of environments and interacƟve 
experiences. Students adopt the pracƟces of design specialists working in fields such as architecture, landscape architec-
ture and interior design, while discovering the role of the interacƟve designer in the realm of user-experience.  

 



 39 

Unit 3 (outcome 1 &2) school assessed 

coursework                           

20% 

Unit 3 (outcome 3) & Unit 4 (outcome 

1& 2) school assessed task  

50% 

End of year exam 30% 

Unit 3 and 4 assessment coursework breakdown 

Visual Communication Design 

(cont’d) 

Unit 3: Visual communicaƟon in design pracƟce 

 
In this unit students explore and experience the ways in which designers work, while also analysing the work that they 
design. Through a study of contemporary designers pracƟsing in one or more fields of design pracƟce, students gain 
deep insights into the processes used to design messages, objects, environments and/or interacƟve experiences. They 
compare the contexts in which designers work, together with their relaƟonships, responsibiliƟes and the role of visual 
language when communicaƟng and resolving design ideas. Students also idenƟfy the obligaƟons and factors that influ-
ence the changing nature of professional design pracƟce, while developing their own pracƟcal skills in relevant visual 
communicaƟon pracƟces. 
 
Students study not only how designers work but how their work responds to both design problems and concepƟons of 
good design. Students explore the Discover, Define and Develop phases of the VCD design process to address a selected 
design problem. They generate, test and evaluate design ideas and share these with others for criƟque. Students then 
embark on the Develop phase of the VCD design process, once for each communicaƟon need. These design ideas are 
further developed in Unit 4, before refinement and resoluƟon of design soluƟons. 
 
 

Unit 4:  Delivering design soluƟons 

 
In this unit students conƟnue to explore the VCD design process, resolving design concepts and presenƟng soluƟons for 
two disƟnct communicaƟon needs. Ideas developed in Unit 3, Outcome 3 are evaluated, selected, refined and shared 
with others for further review. An iteraƟve cycle is undertaken as students rework ideas, revisit research and review 
design criteria defined in the brief. Manual and digital methods, media and materials are explored together with design 
elements and principles, and concepts tested using models, mock-ups or low-fidelity prototypes.  
 
When design concepts are resolved, students devise a pitch to communicate and jusƟfy their design decisions, before 
responding to feedback through a series of final refinements. Students choose how best to present design soluƟons, 
considering aestheƟc impact and the communicaƟon of ideas. They select materials, methods and media appropriate 
for the presentaƟon of final design soluƟons disƟnct from one another in purpose and presentaƟon format, and that 
address design criteria specified in the brief. 
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Vocational Education &            

Training (VET) 

 
VET programs are provided to students through the VocaƟonal EducaƟon & Training Delivered to Secondary School Stu-

dents program. VET programs are delivered by external Registered Training OrganisaƟons (RTO) at TAFE colleges or 

with-in other school seƫngs.  

Study in this strand is designed to:  

� Develop students’ knowledge and skills in a vocaƟonal context in order to assist students to make informed choices 

about their further learning and/or employment  

� Provide pathways to further study by gaining credit towards further educaƟon  

 

Buckley Park College enrols students through the Inner Melbourne VET Cluster and the Northern Melbourne VET      

Cluster. In line with the Federal Governments Industry Engagement Reforms. The six priority pathways that Buckley 

Park College offers are in the following areas:  

 Health 

 Hospitality 

 Building and ConstrucƟon 

 Community Services 

 Digital Media 

 Engineering 

Please note, specific course offerings are sƟll yet to be determined.  

VET courses run over two years and the study years are referred to as year 1 and year 2. VCE VM students are welcome 

to study year 1 of two different cerƟficates to invesƟgate their career opƟons. In that case, students would be awarded 

parƟal compleƟon of both cerƟficates and may choose to complete either or both courses aŌer leaving school.  

Please note, students must successfully complete either year 1 or year 2 of a VET cerƟficate each year they are a VCE 

VM student to be eligible for a VCE VM cerƟficate.  

 

Annual VET Costs  

  A VET Cluster administraƟon fee payable to BPC is yet to be determined at this Ɵme  

 A separate materials fee payable to the VET InsƟtuƟon which at this Ɵme, is yet to be determined by the         

Department of EducaƟon  

 Some courses require learning and/or work resources that will need to be purchased by the student  

 

The annual tuiƟon/course fee of up to $3,500 per year is paid by BPC  

 

For further VET informaƟon contact Andrea Medic, Careers & VCE VM Leader  
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Higher Education Studies in 

the VCE 

An extension program allows high achieving students to take on an academic challenge and maximise their learning expe-
rience in the final year of school. Students parƟcipaƟng in the program complete a first year university subject alongside 
Year 12. Subjects are available in areas of The Arts, Business and Commerce, InformaƟon Technology, MathemaƟcs and 
Science. 

Successful compleƟon of the full year of the extension program can be used as a 5th or 6th study in the calculaƟon of the 
ATAR. Depending on the mark achieved, between 3 to 5 points can be added to the ATAR aggregate (the score used to 
calculate the ATAR).  

Why	do	a	Higher	Education	study?	

	
Involvement in the Higher EducaƟon Program offers students access to a range of potenƟal benefits, including: 

 Academic challenge in a broader range of studies. 

 Credit towards an undergraduate qualificaƟon at the insƟtuƟon where the study was saƟsfactorily completed. 

 ContribuƟon towards saƟsfactory compleƟon for the award of the VCE as a Unit 3–4 sequence without a          
     study score. 

 ContribuƟon to the calculaƟon of the ATAR via an increment for a fiŌh or sixth study. 
 

Note: Only one Higher EducaƟon Study may contribute towards saƟsfactory compleƟon for the award of the VCE. 

Eligibility 

The eligibility requirements for students to apply for the Extension Program are determined by the University 

and are generally available only to students who have achieved outstanding results for a VCE Unit 3&4 study 

whilst enrolled in year 11. 

InformaƟon on Extension Programs can be found at: 

Higher EducaƟon Studies in the VCE 

University of Melbourne Extension Program 
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+ 61 3 933 9999 

For any enquiries email us at                                                                                              
buckley.park.co@educaƟon.vic.gov.au 

Or visit us at                                                                                                            
www,buckleyparkco.vic.edu.au 

Cooper Street, Essendon, Victoria, Australia, 3040 

 

 


